LEARNING GOALS AND ASSESSMENT TOOLS

1. Methodology

In June 2005, as part of the General Assembly of the Faculty, a large group of professors together with the directors of all the programs of the ESSEC Group were asked to think about and identify the set of common educational objectives that are shared at Group level and are reflected in all degree programs. Initially around sixty people were involved and subgroups were created that worked in parallel. The results that emerged from this phase of the project were collected and brought together by the Dean of the Faculty.
The next stage was the identification of a smaller working group or task force, involving both program directors and Faculty members. This group met regularly between June 2005 and June 2006 with three main objectives:

1. synthesize and simplify the results of the collective work of June 2005

2. bring forward the coherence between the Mission of ESSEC Business School, its values and its learning goals at aggregate  level

3. Prepare the work of decentralized teams, within different programs. These teams were to identify, at the level of a particular program, which of the common learning goals were the more salient. They were also to identify, as far as possible, additional learning goals that would be more program-specific. Their final task was to indicate the assessment tools through which, at the level of each program, we ensure that learning goals are achieved.

All along, the work of the different groups has been confronted to the inputs we regularly get from students, alumni or corporate partners on the skills and competencies acquired and needed. The work of the different groups was then validated both in a General Assembly of the Faculty and by the Executive Committee in June 2006. This work still remains work in progress and further iterations and reflections will help fine-tune our perspective on learning goals, their expression and implementation in the different programs and pedagogical modules. 

2. Common Learning Goals

AACSB defines Learning Goals as “translating the more general statement of the Mission into the educational accomplishments of graduates”. As indicated above, we started first to work at an aggregate level to identify those Learning Goals that we collectively agreed were shared at the level of the ESSEC Group as a whole. Hence, the Learning Goals we present here are “the intellectual and behavioral competencies” we collectively aim to infuse in all our students and participants, across degree programs. Through our collective work, we identified seven major clusters of Learning Goals. Those seven clusters are presented here.

Clusters of Learning Goals

	FACING COMPLEXITY

	LEARNING TO LEARN

	ACHIEVING EXCELLENCE IN TEAMS

	DEVELOPING LEADERSHIP

	MANAGING PROCESS

	ACHIEVING ANALYTICAL EXCELLENCE

	UNDERSTANDING THE SOCIETAL CONTEXT OF BUSINESS


Under each cluster is listed a set of learning goals, each of which is more specific. These are detailed below. Naturally, not all learning goals will be present in all programs but brought together under broader clusters, they point to a common direction.

Learning Goals

	FACING COMPLEXITY

· Deciding in uncertainty

· Managing complex situations

· Handling dilemmas

· Detecting weak signals

· Integrating a sense of the future

· Dealing with crises



	LEARNING TO LEARN

· Thinking out of the box

· Stepping back from common conceptions

· Learning from failure and success

· Growing through self-evaluation



	ACHIEVING EXCELLENCE IN TEAMS

· Learning from diversity

· Managing cross-cultural teams

· Communicating across cultural boundaries

· Integrating the thinking of others

· Learning to listen

· Mastering the team-building process

· Evaluating others and the group



	DEVELOPING LEADERSHIP

· Infusing collective action with meaning

· Developing a strategic vision

· Deploying skills of persuasion

· Identifying and seizing opportunities

· Developing entrepreneurial skills

· Understanding group dynamics 

	MANAGING PROCESS

· Creating value

· Implementing strategic vision

· Deploying skills of persuasion

· Identifying and seizing opportunities



	ACHIEVING ANALYTICAL EXCELLENCE

· Developing problem-solving skills

· Mastering conceptual knowledge

· Acquiring and deploying intellectual rigor

· Being technology-literate

· Collecting and managing information



	UNDERSTANDING THE SOCIETAL CONTEXT OF BUSINESS

· Understanding the impact of institutions and culture on business

· Replacing business institutions and organizations in larger contexts

· Apprehending the nature of business environments

· Broadening knowledge of European history and culture

· Becoming familiar with the business context in other parts of the world

· Integrating the performance impact of social responsibility

· Integrating ethical issues 

· Deploying a sense of responsibility




The clusters of Learning Goals that were identified through our collective work are coherent with our Mission Statement and our collective Values. This coherence is illustrated schematically below.

Mission Statement, Values and Learning Goals
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3. Common Assessment Tools across Programs

We deploy across all programs a number of common assessment tools to ensure, as much as possible, that learning goals are reached. We put emphasis on assessing performance throughout the entire program cycle and in particular at three key stages – during the selection process, during and throughout the program itself, and before granting the degree. 

Firstly, candidates must show serious academic credentials and/or a sound professional background to be admitted onto all our undergraduate, graduate or executive programs. Indeed, all these programs practice a tight selection process so as to verify that the capabilities of a particular candidate match up to their overall ambitions with respect to knowledge acquisition. Selection can take place either via a competitive ‘concours’ examination (see above on the MBA program and below for more information on selection for the ESSEC MBA program). Selection can also take place through a combination of pre-selection on the basis of credentials and achievements and individual interview by a jury. Standard assessment tools such as GMAT or TOEFL may be used. In any case, for most programs, with the exception of a few specialized Masters’ programs, high English speaking skills are required. 

Secondly, once accepted onto a particular program, some students will have to start by validating a set of pre-requisite courses. Since our selection process allows for diversity within excellence, some students may need to be brought up to par on certain subjects and disciplines and other students on others. Furthermore, each course or pedagogical module has its own learning goals and assessment tools in order to verify that those learning goals have been achieved. Assessment tools will vary from course to course but they often include a collective (as well as an individual component) as Achieving Excellence in Teams is one of the overriding learning goals at ESSEC, applied across many programs and courses. Most programs also include individual coaching of students. This has proven to be a particularly useful assessment tool through which the student and his/her coach can regularly work on the identification of achievements and remaining challenges on important learning goals. Individual coaching is often combined with the integration of professional experience within the program – one of the key characteristics of the ESSEC approach to teaching. In this case, an important dimension of the assessment exercise has significant bearing upon the ways in which knowledge and skills acquired in the classroom are being applied and used at work. Consideration is also given to new questions emerging from the work experience of a particular student. The student and his/her coach will identify together the best way to address those questions, in particular by targeting particular learning goals and then selecting an appropriate course.

Third and finally, before granting the degree and awarding the diploma to a student, each program goes through a systematic check that all requirements have been achieved – often through the symbolic format of a Jury. Contact between a student and ESSEC remains close beyond graduation,  (see the section on alumni below), allowing us to follow the evolution of careers which, in itself, is a precious tool for adapting and modifying our learning goals over time. 

4. Specific Learning Goals and Assessment Tools in Different Programs

EPSCI

The project of EPSCI is to train students at undergraduate level for jobs in international business. This project implies the provision of a solid, comprehensive education in the different fields of management combined with intensive foreign language study. During the first two years of the EPSCI program, the focus is on Marketing (Marketing 1 and 2), International Trade (International Trade 1, 2 and 3), Financial and Cost Accounting, Budgetary Management, and Financial Analysis. During years 3 and 4, advanced courses enable students to develop their understanding and mastery of the international dimension of business. Courses such as International Marketing (year 3), International Treasury Management, International Financial Engineering (years 3 or 4) or Business game (years 2 and 4) help students deal with complexity and diversity (Facing Complexity).

In addition to the focus on business subjects, the curriculum also includes a set of core courses dealing with issues and challenges in the new global world (International Economics, Geopolitics and the European Union in year 2, and Area Studies classes concentrating on major economic areas such as Asia, Latin America, Central Europe and the Arab world in year 3 or 4). These courses allow students to gain an understanding of the societal contexts – and their diversity – in which international business takes place (Understanding the Societal Context of Business). 

The development of students’ linguistic skills is another key feature of the EPSCI program. Students are required to learn three foreign languages (over and beyond French), including one at beginner level. They must reach a professional level of competence in English and acquire communication skills in their second and third languages. The regular classes in English and the second foreign language focus on business language and professional skills such as negotiating and oral presentations. They contribute to some important learning goals under the Achieving Excellence in Teams cluster. All students must show their ability to use English as a working language by taking an external examination (TOEIC exam) and obtaining a minimum score of 850 points (upper professional level).

EPSCI’s pedagogical approach combines conceptual and practical experience of international business and aims to develop both academic skills, understanding of major issues in the global economy, and personal skills such as open-mindedness, sense of communication, leadership. The academic training is completed and reinforced by personal international experiences. A compulsory period of study abroad (minimum one semester) combined with an international internship (one semester in length) gives students a concrete understanding of what “international” means and prepares them to cope with the realities of working and living in a different culture (Achieving Excellence in Teams, Understanding the Societal Context of Business).

The development of personal skills is a key objective in order to enable students to assume positions of responsibility. Throughout the 4 years of study, team work is used as a major pedagogical tool.  Various approaches to team work are utilized: case study analyses and presentations, Business Simulation Games in years 1, 2 and 4, projects (International Market Study in year 2, Creating business and Entrepreneurship in year 4). Several practical seminars are also organized to improve students’ communication skills (Sales Techniques seminar in year 1, International Negotiations seminar in year 4) and a final seminar on Corporate Social Responsibility and Sustainable Development ends the program. These different modules and seminars contribute to the following learning goals clusters – Achieving Excellence in Teams, Managing Process, Developing Leadership, Understanding the Societal Context of Business. 

In the final year, students are required to write a thesis on a management issue in order to show their ability to process conceptual knowledge and develop intellectual rigor. A minimum pass grade for the thesis is required to graduate. This project contributes to the learning goals cluster Achieving Analytical Excellence.

ESSEC MBA

As indicated already, ESSEC MBA students are selected in through two different paths. An increasing share of the student body (one third today and the objective is to reach 40% in 3 years) enters the program holding already a Bachelor or Master’s degree and often having some professional experience. These students have to go through one term of courses (7 courses altogether) before the program starts to upgrade their competencies and skills in Business and Management and bring them up to par with the rest of the cohort. Some of these pre-MBA (or Refresher) courses may be waived depending on each student’s previous academic background. These seven courses include: “Accounting”, “Microeconomics”, “Finance”, “Marketing”, “Statistics”, “IS Design”, “Law”. The rest of the class comes from the Concours and Classes Préparatoires path. After their entrance exam, they go through a one-year pre-MBA period (Période Initiale) and have to validate at least six months of professional experience before they enter the ESSEC MBA program.
ESSEC concours examination

ESSEC entrance exams, interviews and tests are highly selective and based on the extensive and multi-disciplinary program of the classes préparatoires. The ability level of candidates admitted to ESSEC is extremely high. We tap into a pool which is made up of the best students of a generation in France – those students who enter the classes préparatoires and generally have received their scientific Baccalauréat (the best Baccalauréat) with the highest honors. Out of 8 000 students enrolled into preparatory classes who apply to Grandes Ecoles de Gestion, only the top 3700 take the ESSEC concours examination. Among those, 10 to 12 % are admitted to ESSEC.

Classes préparatoires are a highly demanding training ground and the students who enter ESSEC have received advanced teaching in mathematics, international economics, philosophy, arts and humanities, history, geography and for some in international economics. They have also developed strong language skills in two different foreign languages and learnt how to work in groups. 

ESSEC entrance exams filter the candidates naturally on the basis of their academic excellence and are a good way to monitor our learning goal Achieving Analytical Excellence. They also, however, filter the applicants’ pools according to other important learning goals and in particular: 

· learning from diversity, managing cross-cultural teams, communicating across cultural boundaries (written and oral language exams)

· Deploying persuasion skills (personality interview)

· Developing problem-solving skills, acquiring and deploying intellectual rigor (exams in mathematics, tests)

· Broadening knowledge of European history and culture (exams in history and geography, arts and philosophy)

Pre-MBA Period or ‘Période Initiale’ (PI)

With respect to the pre-MBA period, we can differentiate between different types of pedagogical experiences.

Firstly, students have to go through – and validate – a set of core courses: 

· Microeconomics, 

· Macroeconomics, 

· Finance, 

· Financial accounting, 

· Mathematical methods, 

· Introduction to Management Control, 

· Marketing, 

· Computer-Based Decision Making, 

· Database Design 

· Statistics  

The pedagogical experience associated with those core courses serves the learning goal cluster Achieving Analytical Excellence and in some cases the cluster Achieving Excellence in Teams as some of those courses imply a fair amount of teamwork. Students also have to go through and validate two more core courses – “Law” and “Organizational Analysis”– that directly serve the learning goals clusters Understanding the Societal Context of Business and Achieving Analytical Excellence. 

Secondly, students have to validate two elective courses during this period. The main related learning goal clusters here are Understanding the Societal Context of Business, and Developing Leadership (particularly for a course that focuses on negotiation skills). 

Thirdly, students in this period go through a series of structured pedagogical processes – ‘Management and Culture’, ‘Kallystée Simulation game’ and ‘PIE’ (Cross-disciplinary Corporate Project)’. The objective of the PIE module, for example, is to stimulate the development of the personal skills of students in a corporate context. The aim of the PIE is to raise student awareness of the nature of business problems and organizational complexities by having them work in teams on a concrete problem-solving project for a firm or an organization. The assignment is defined by the company and validated by ESSEC. Students are assigned an ESSEC tutor, as well as a liaison manager in the company concerned. The problems tackled are usually interdisciplinary and mirror the difficulties of decision-making confronting managers themselves. The project work is formally presented at the end of the module. Since its creation in 1999, the PIE has involved 170 companies, all of which have shown great support for the initiative. Those types of pedagogical processes contribute to the following learning goals clusters – Managing process, Achieving excellence in teams and Facing Complexity.
Finally, at the end of the period, students have to go through and validate the ethics seminar that serves the learning goal cluster Understanding the societal context of business. This seminar is a combination of diverse pedagogical experiences – games, conferences, debates. 

The Developing Leadership and Facing Complexity learning goal clusters are more developed during the MBA period.
ESSEC MBA

At MBA level, three main dimensions need to be underlined – the integrated professional experience and associated coaching, the set of core courses and, finally, the philosophy of choice that allows a degree of customization of each individual path at ESSEC:
1) Our internal coaching system : Integrated professional experience and the Tutoring and Careers Advisory  programs 

The integration of professional experience is an outstanding feature of our pedagogy at ESSEC. To support the development of professional experience in all the programs offered by the Group, the Office of Corporate / Student Relations team has been expanded and currently includes 23 members of staff (compared with only 12 in 1996). Over the past decade, the integration of professional experience has been considerably reinforced in all programs offered by the Group. In 1996, students of the Grande Ecole program were required to carry out two three-month internships, at the end of which they submitted a report for assessment and grading by Faculty members. When ESSEC undertook its major reform program in the late 1990s, the decision was taken to reinforce the professional experience dimension and its impact. From that point on, all students had to validate a minimum requirement of 18 months of professional experience to obtain their degree. A system was put in place that offered students the necessary support to help them develop their projects. A personalized coaching system was structured and developed and each student in the MBA period is now supervised individually by a tutor, who might be a professor, an ESSEC alumnus or a member of the administration. Today, ESSEC MBA students complete on average 22 months of professional experience by the time of graduation.
Tutoring consists of customized, individual guidance of students. This helps them go through the process of personal and professional self-evaluation. Tutoring helps students prepare their integration within companies. The process also enables students to learn from their professional experience, to grow in so doing and to identify the next learning steps (both with respect to academic knowledge and professional skills). The integration of professional experience combined with an individualized tutoring system contributes to a number of important learning goal clusters – Facing complexity, Learning to Learn, Achieving Excellence in Teams (particularly Learning to listen and Integrating the Thinking of Others).

In parallel, the Office of Corporate/Student relations offers a Careers Advisory Program. The team offers general services but also a customized coaching opportunity. The Office helps students in their search for internships and jobs throughout the academic year, and provides them with the methodology to define and constantly improve their professional and personal project. The Office organizes regular information meetings and workshops with a focus on various subjects: curriculum vitaes, covering letters, applications, and handwriting tests. Advisers are also available for individual meetings and personalized services. In 2000, ESSEC set up an Assessment Center (CVEP - Centre de Validation de l’Expérience Professionnelle). The objective of this center is to coordinate the follow-up of professional experience placements and to evaluate the nature and degree of skills acquired by students during their internships and apprenticeships. The team in charge of the Center has created and honed, in partnership with companies, a number of evaluation tools. The coaching and careers advisory program contributes to the following learning goals clusters : Learning to Learn (in particular Growing through Self-evaluation, Learning from Failure and Success, Thinking out of the Box), Facing Complexity (in particular Integrate a Sense of the Future), Developing Leadership (Deploying skills of Persuasion, Identifying and Seizing Opportunities). This experience also develops the following more specific learning goals – Understanding the Future Professional Environment, Setting up Clear Career Goals; Marketing your own Projects. 

2) Core courses

Our seven core courses constitute the minimum theoretical as well as practical basis for the MBA program; they contribute to our different learning goals:

· The course “Organizational Behavior” serves the following learning goal clusters – Facing Complexity, Achieving Excellence in teams, Developing Leadership, Understanding the Societal Context of Business.

· The course “Strategy and Management” contributes to Developing Leadership and Managing Process. 

· The courses “IS/IT for Managers” and “Management Control” are important for Managing process or Achieving  analytical excellence
· The course “Financial Theory” contributes to the learning goal cluster Reaching Analytical Excellence.
· The course “Marketing Management” contributes to the learning goals clusters Achieving Analytical Excellence, Facing Complexity, Managing Process and Achieving Excellence in Teams.
· Finally the course “Managerial Economics” contributes to Achieving Analytical Excellence and to Understanding the Societal Context of Business. 

3) ESSEC philosophy of choice and Specialized Chairs

In parallel to the building up of a strong common base through the set of core courses, ESSEC has also always insisted on developing the student responsibility in choosing and building his/her own unique pedagogical path. Students have to build their own personal and professional plans for their period at ESSEC and constantly adapt and reorient them. In the context of a generalist MBA, students are given enough flexibility to be able to define an individualized path and make structured and structuring choices. In addition to the integrated professional experience presented above, three dimensions of the program contribute particularly to this flexibility: 

· Elective courses – ESSEC philosophy of choice

Beyond the seven core courses, students have to validate another seventeen elective courses which they can pick and choose from a rich and vast catalogue. Our philosophy of choice and the richness of contents available contribute to the following learning goals clusters –Managing Complexity, Learning to Learn, Developing Leadership, Managing Process.

· Specialized Chairs

The fifteen chairs are another open option creating the possibility for flexibility and a customization of our generalist MBA. Students can choose to benefit from the know-how and skills of their professors in specific fields and areas. Joining a Chair at ESSEC plays a positive role for the following learning goals clusters: Learning to Learn, Achieving Excellence in Teams, Achieving Analytical Excellence, Understanding the Societal Context of Business.

· International Experience and linguistic competencies 

All ESSEC MBA students need to validate, in order to graduate, an experience of at least six months in an international context. The experience can be either pedagogical – and students can there benefit from our rich portfolio of exchange agreements with excellent MBA programs throughout the world – and/or professional. Here again, our Office for Corporate Relations is ready to help. International experiences, academic or professional, are assessed and validated formally. They contribute significantly to the following learning goal clusters – Facing Complexity, Learning to Learn (in particular Thinking out of the Box and Stepping back from Common Conceptions), Achieving Excellence in Teams (particularly Learning from Diversity, Communicating across Cultural Boundaries, Integrating the Thinking of others) Developing Leadership (in particular Identifying and Seizing Opportunities) and Understanding the Societal Context of Business (Becoming Familiar with the Business Context in other parts of the World). 
All ESSEC MBA students have to be trilingual by the end of the program. Over and beyond their mother tongue, they have to have a real working command of another language (English for the French) and an ability to interact in a third language. French must be one of those three languages. This requirement contributes significantly to the following learning goals: Communicating across Cultural Boundaries, Managing cross-cultural teams, and Broadening knowledge of European history and culture.
· Entrepreneurial Track 

Among the various electives, students can choose to follow the entrepreneurial track. This track includes specialized courses and the possibility to enter the ESSEC incubator if a project is selected. A third stage is the possibility of direct investment by the ESSEC venture Fund if a company is created. This track contributes to the following learning goals clusters: Achieving Excellence in Teams, Developing Leadership, Managing Process.
MBA in International Luxury Brand Management

The MBA in International Luxury Brand Management offers a unique opportunity to combine a generalist MBA experience with a specialization in Brand Management for the Luxury Goods industry. The Luxury Goods Industry is one of the most exciting and challenging global industries and the MBA provides a unique access to this exceptional world. 

Part of the program targets classical MBA skills and competencies. Firstly, participants are involved in a highly demanding leadership training program. The learning goal cluster Developing Leadership is particularly central to the MBA in International Luxury Brand Management. A closely individualized coaching process throughout the program is both a tool for working on the learning goals associated with this cluster and a mechanism for monitoring and assessing progress on those dimensions. Secondly, an important objective associated with this program is to systematically confront actions and decisions with theories and concepts (and vice-versa). An important dimension of the teaching approach builds upon experiential learning. Professors make the best possible use of the participants’ working experience. For that purpose, a participants’ presentation booklet is handed out to all professors and lecturers at the beginning of the year. At the same time, participants are put in situations whereby they must acquire and integrate the theoretical frameworks that can later on be called upon to apprehend change, make decisions and implement action. The learning goal clusters mobilized here are Achieving Analytical Excellence and Managing Process. Traditional monitoring processes are used (exams, case analysis, and group reports). Thirdly, the program targets Achieving Excellence in Teams. By deploying team-building experiences and by putting significant emphasis on group projects and group work, we can monitor the progress achieved on that dimension. Furthermore, we have the opportunity of being able to emphasize group and team-work in an extremely multi-cultural context. The MBA class is small (31 participants per year at most until now). However, within the group, there are usually more than 15 different nationalities. This in itself is a unique learning experience, enhanced by team-working experiences throughout the year. Each participant has the opportunity to be, at one point or another, team captain. This context represents a great opportunity to work on the following learning goals clusters – Achieving Excellence in Teams and Understanding the Societal Context of Business.

Another part of the program is more specifically dedicated to the unique dimension of the industry. The MBA in International Luxury Brand Management aims to produce leaders with vision, imagination and creativity who will be able to enhance brand equity and anticipate evolution in their company and industry. The program also underlines the importance of looking at business issues and questions from a very broad perspective that acknowledges cultural and institutional diversities but also takes in social, artistic, and ethical dimensions. Participants have to follow a set of courses that precisely focus on the deployment and acquisition of these types of skills and work towards the following learning goals clusters – Facing Complexity (in particular Detecting Weak Signals, Integrating a Sense of the Future), Leaning to Learn (in particular Thinking out of the Box, Stepping back from Common Conceptions), Understanding the Societal Context of Business (in particular Understanding the Impact of Institutions and Culture on Business, Broadening Knowledge of European History and Culture, Being Sensitive to Ethical Issues). 

As part of the MBA process, participants can benefit from the personal development training program. 

This program has been designed to help participants capitalize on their skills and experience, so that they become conscious of their assets as well as of the points where they need to challenge themselves (Learning to Learn). Participants define a personal project and plan that befits their profile and their strengths, thus optimizing their chances of joining a leading luxury and prestige firm (Managing Process). They are guided and coached regularly over the course of the project. The careers service also organizes workshops, mock interviews, contacts with head hunters and HR Directors worldwide. 

IMHI

As IMHI’s primary purpose is to give its participants the skills required to attain senior management positions within the international hospitality sector, the general learning goals of ESSEC as a whole have been adapted and extended to take into account the requirements of that setting.  Prior experience in the hospitality sector is a pre-requisite for entry into the program.  Sector-specific readings, simulations and projects are used to develop participants’ knowledge and understanding of the sector in parallel with the development of their generic business subject knowledge.  A capstone module and an applied industry project are used to ensure integration of both discipline-specific knowledge and sector-specific knowledge.  Further details of each of these issues are given below:

Recruitment
Participant selection at IMHI is based on a portfolio comprising four factors;

· Prior educational background

· GMAT and TOEFL

· Two selection interviews with Alumni and Professors

· Prior industry experience

As IMHI recruits not only from Hospitality Management Programs, but also general business programs, liberal arts or other backgrounds, this process is designed to ensure that prospective candidates have developed a career plan within the hospitality sector and established how pursuing the IMHI program would help them to achieve their career goals.  The portfolio approach is used as it allows individual strengths to be taken into account. Thus a candidate with a lower GMAT might be acceptable if they had appropriate industry experience prior to applying to the program, and performed exceptionally well in the selection interviews.

Integration Period

The selection of courses delivered during the Integration Period contributes towards several of the shared ESSEC learning goals and also towards all of the specific program goals.  

The management simulation CRASE (Cornell Restaurant Administration Simulation Exercise) provides a competitive business environment where participants work in teams to run a restaurant business.  This exercise contributes to each of the shared learning goals, particularly focusing on developing participants’ analytical skills (Achieving Analytical Excellence), on dealing with uncertainty (Facing Complexity), and on environmental scanning (Understanding the Societal Context of Business), as well as helping to develop participants’ understanding of hospitality management at  operational, tactical and strategic level. Assessment is based not only on performance in simulation exercises, but also on evaluation of personal and team performance (Learning to Learn, Achieving Excellence in Teams).  

Similarly, the Introduction to the Hospitality Industry module helps participants to develop an understanding of the sector from a strategic perspective, as opposed to the operational one with which the majority of participants enter the program. Assessment helps participants to become active learners, with the majority of marks awarded for industry-focused research presentations and analytical reports. Analytical skills are also reinforced in the Introduction to Financial Management module, while research skills, presentation skills and communication skills are built up in the Communication module (Developing Leadership). Assessment methods here focus on individual / small group coaching to build participants confidence and skill level.

Required Courses

Discipline-specific knowledge is delivered in the required courses. Within each module, course content is designed to focus on the issues most relevant to the hospitality sector, thus helping to develop participants’ understanding of both the discipline in question and the hospitality environment.

While focused on one particular area of study, each module is also cross-disciplinary and contributes to several learning goals. For example, End User Business Computing focuses not only on developing the technical hands-on computer skills of participants, but, by taking an action learning approach, to develop problem-solving skills, to think creatively and to learn how to learn (Learning to Learn).  Real world projects help participants understand how to deal with uncertainty, and how to be adaptive and work with clients (Facing Complexity). At the same time, in-class examinations test their mastery of the core subject matter. Similarly, Strategic Management helps develop participants’ research, analytical, and reasoning skills while at the same time integrating and consolidating much of the knowledge acquired in other modules. Through an industry-focused team project, participants concentrate on the issue of how to add value in order to ensure the long-term success of the firm (Managing Process). 

Formal guidelines exist for the assessment of all core courses. These have been structured to take participants’ different learning styles into account, as well as to assess both individual and group skills, as the development of skills in the management of teams and team-work is a part of our objectives (Achieving Excellence in Teams). All core courses should include some form of individual examination (minimum 30%), some form of out-of-class assessment (minimum 30%) and some form of class participation (minimum 10%). The exact proportions and forms of assessment are left to the discretion of the individual instructor.

Industry Consulting Project

The Industry Consulting Project builds on the material delivered in the core courses and the concentrations giving participants the experience of working on a major, real-life, team project on a full-time basis. This experience contributes to each of the learning goals clusters.  

The scope of the project is to provide each student group with a challenging and stimulating applied project that will help them improve their understanding of the realities of the hospitality sector while at the same time helping to develop their research, analytical and communication skills as well as their ability to think strategically.  For that reason, projects do not focus on a particular hotel property or functional service but on issues that are important to the organization as a whole, and which have implications for all aspects of the company’s business and several functional services (e.g. operations, marketing, finance, human resources or others).  Projects are structured in such a way that they should be challenging yet achievable for a team of three to four people working full time for a period of approximately six weeks.  Support for each project is provided in the form of a tutor as well as discipline-specific expertise from professors contributing to the IMHI program. 

Assessment is based on participants’ success at satisfying the client’s needs and delivering a professional consulting report and client presentation.  These are evaluated by a committee composed of representatives from the client organization, the project tutor and the directors of the IMHI program.  In performing the assessment, emphasis is placed on how well participants justify their argument with appropriate research findings and analysis, and on their resulting recommendations for the client organization.  

Capstone Module

The Capstone module completes the IMHI program and is designed to be a cross-disciplinary integration exercise where participant teams run simulated hotels from a strategic perspective.  Once again, this module contributes to several of the learning goal clusters, in particular Achieving Excellence in Teams, Managing Process, and Achieving Analytical Excellence. Participants are expected to demonstrate the knowledge acquired from all of the modules previously taken. Assessment is based primarily on team exercises and projects, performed in a highly competitive environment.  
ESSEC & Mannheim Executive MBA
Most participants in the ESSEC & Mannheim Executive MBA come from engineering or technical backgrounds. They are specialists in one field moving to higher and more general positions in companies, thus they need to learn to have a global picture. To reach this objective we designed a comprehensive program. The curriculum is structured into cumulative training phases, each designed to build on the knowledge and skills developed in the previous ones. The intensity of the different training phases may be adapted to the needs of the whole group and may, therefore, vary in each Executive MBA class year.

The content of each phase is designed to bring into play the knowledge and skills developed during the previous one, combining fundamentals of management and cross-functional processes of business. 

Phases 1 and 2 make up the management core of the European Executive MBA Program, providing participants with the technical and functional foundations they require in order to be effective when assuming senior management responsibilities. 

More particularly (course examples):

- “Decision Analysis” helps participants to structure decision-making problems in conditions of uncertainty (Facing Complexity).

- “Organizational Behavior” gives the keys to understanding issues such as commitment and motivation, team leadership, coordination, conflict and collaboration (Achieving Excellence in Teams and Developing Leadership).

- “Investment Ventures Management” helps participants anticipate and evaluate the likely consequences of investments. It also helps in selecting the best use of available human, industrial and financial resources (Managing Process).

- “Management Information Systems”: this module gives the tools for the selection and management of Information System strategies. It focuses on management issues from the perspective of information as a resource as well as from the perspective of a corporate function (Managing Process).

Facing Complexity

The integrative approach to the courses in phases 3 and 4 helps participants to draw on the functional and strategic skills acquired in the previous phases and apply them to key cross-functional processes relevant to contemporary businesses. It includes a residency devoted to this topic as well as classical courses such as “Organization and Change Management” and “Services, Innovation and Strategy”. This course addresses the many challenges met by economic actors in the services industries, especially regarding globalization issues. Special attention is given to the stimulation of innovation and process rationalization. In phases 3 and 4, we insist on developing a 360° vision of companies and corporate issues as well as underlining the importance of the ability to take into account company-specific contexts. The idea is to enhance analytical skills and reactivity to all external factors that have an impact on the company (legislation, globalization and Europeanization, social and political trends, markets and competition, and business intelligence). 

Learning to Learn

The “Starting blocks” project involves specific e-learning courses for participants before the program formally starts. This helps them take charge of their own learning. All along, the program provides for a 360°assessment/evaluation of each individual in their team (4 or 5 teams for an EMBA class as a whole) and during the class project. All along, professors not only give grades but also explanations for those grades together with ways of moving on with more work, when necessary (Growing through Self-evaluation). Regularly, participants are offered the opportunity to listen to different conferences on various issues given by people from very different backgrounds (scientists, politicians, etc…). In addition, courses are offered that develop different views on the same themes: “Financial Policy” and “Corporate Finance” compared with “Investment Ventures Management”. Courses given by professors from India and China, along with the residencies in Brussels, Budapest, Madrid, Singapore and Shanghai develop different ways of thinking. Contact with the Mannheim professors is also, of course, a vital inter-cultural dimension of the EMBA. All this contributes to the following learning goals – Thinking out of the Box and Stepping back from Common Conceptions. 

Achieving excellence in teams

The process of selection aims to build a group of participants coming from different countries and cultures, and from different educational backgrounds. We also stress the notion of multi-skill teams (MCTs) throughout the program. The ability of each participant to work more and more efficiently in the MCT testifies to the appropriateness and success of this approach.

To accompany the exchange of experiences and to further develop teamwork skills we have developed the ESSEC & Mannheim Coaching Concept (EMCC) for MCT teams throughout the program: during the two years of the program, each multi-skill team is followed by, and meets with, a professional coach, whose role is to assist each team and its members in managing people and projects within the Executive MBA program (but also outside in business life). The Coaching program does not simply address issues of how to become efficient manager, but also those of how to become an Executive, able to manage changes in oneself just as much as in one’s team or organization.

The Class Project involves the entire class. It is based on real collective commitment with a precise definition of the “deliverable results”, and offers the opportunity to learn further together (beyond simply applying managerial skills). It should also, if possible, have a truly international flavor.

It is designed to fulfill several objectives:

- develop a strong community spirit and “esprit de corps” within the class

- stimulate learning together about a set of issues that are not taught directly within the basic curriculum of the program, but may be vital in “the world at large”.

- experience and achieve project management at class level, with a strong drive towards professionalism and success

- develop the identity of the class as a specific entity in the program’s history (similar to the vintage year for a fine wine…!)

Developing leadership

The Coaching process is designed to improve the way teams are working together, both inter-personally and tactically. An Honor Code is applied, and adhered to, by all participants and so produces an atmosphere of mutual respect, cooperation and trust among participants, professors and staff.

Courses (examples): 

- “Communication Skills”: this workshop aims at training participants to optimize their professional presentations and, more generally, their professional communication. After essential principles are given at the outset, the sessions are essentially experience-based. Video is used, with ample feedback from the class and the instructor.

- “The Manager Negotiator” enables participants to improve their interpersonal skills in dealing with projects, contracts, conflicts and crises. Understanding the principles of negotiation strategy and preparation, creating joint gains and an improved management of tension are the main themes treated here.

- “Human Resource Management”: the various dimensions of human resources are examined here, principally selecting, training, evaluating, compensating and motivating people. Special issues such as corporate culture and international mobility are also treated.

Managing process

Theory and practice are integrated throughout the delivery of Courses and Conferences (with varying intensity). The course curriculum includes a mixture of lectures and projects.

Courses (examples): 

- “Management Simulation”: this computer-run simulation places competitive teams in the position of General Managers and trains participants to sharpen analytical skills as they synthesize the functional aspects of management as marketing, human resources, and financial management into coherent policy decisions.

- “Supply Chain Management”: Operations management is studied from a general management point of view, covering issues such as quality, productivity, logistics, and the growing importance of services in industrial operations. Cases centre on companies that have successfully implemented operations and technology strategies.

Our project-based learning culminates in the final intensive business project, the Entrepreneurial Project, requiring application of cross-disciplinary knowledge but also demanding creativity and inter-personal sensitivity of a high order. The EPs are capstones of the ESSEC & Mannheim Executive MBA Program. They develop participants’ ability to form and operate self-managed teams; they provide an opportunity for participants to apply business concepts and theories addressed in the Executive MBA academic program to real management situations; they require project leaders to conceive, plan and complete the project as a team and, subsequently, offer additional value to the host company; and they  immerse project members/consultants in a business venture often totally removed from their daily occupations, thus providing an environment for developing the capacity to adapt to unfamiliar business environments and be creative.

Understanding the societal context of business

The overall design of the EMBA and the content of our courses enable participants to broaden their perspectives, giving them tools to analyze the global, regional and industrial forces that shape political, legal, and economic landscapes. Our residencies, both in Europe and in Asia are designed to further open the mind, by stimulating awareness of geopolitical, environmental and cultural conditions and of their bearing on business and economic affairs. 

Three residencies take place in Europe, each of them focusing on the conditions of economic success in the European environment: 

- European issues in Brussels: discussions of European issues (such as corporate governance and lobbying) and visits to the “European circle” develop understanding of the influence of the European Union in the wider theatre of world-wide competition. 

- Emerging markets (in Budapest)

- Managing change (in Madrid). 

Our residency in Asia (Singapore and China) uses both the excellent resources of the ESSEC Campus (Singapore) and our solid partnership with Shanghai and Beijing. Both the classes and conferences are designed to provide an in-depth appreciation of Asian cultural, political and business differences and to stimulate an understanding of their mutual interaction. Sensitivity to new and different ways of doing business is linked to an awareness of deep-rooted ethical and aesthetic traditions within Asian philosophy and religion.

Courses (examples): 

- “International Business and Corporate Taxation”

- “Managing the Global Corporation”: the complexities of today's multinational corporations are examined here. Issues studied include cultural awareness, global organizational strategies, cross-border economies of scale and local market responsiveness, the staffing of international organizations, and international reporting and control systems.

- “Corporate Strategy”

- “Leading and Managing Change” and “Ethical Issues in Business”

Specialized Master’s programs
To be admitted onto one of the Master’s program candidates must generally demonstrate sound analytical capabilities (GMAT) and must hold a diploma of at least Bachelor’s level. Language skills must be certified by TOEFL test. In addition, at executive level participants have to show significant business experience concerning both technical and managerial capabilities.

Admitted students must first show during the period of coursework that they are able to assimilate the relevant knowledge in each subject matter. Then, students have to demonstrate their newly acquired professional and academic skills at ESSEC by writing a thesis at the end of the program. Most of the general learning goals (see above) are assessed through this written and oral assignment. 

However, the two tracks of the Master’s programs at ESSEC have different objectives and therefore some more specific assessment tools can be identified.

At graduate level: Full-time Master’s programs
All eleven Full-time Master’s programs are one-year programs for the professional specialization of students already holding a first general degree from either university or business school but not having relevant business experience. Courses take place on a continuous basis. Consequently the importance of “traditional” learning experiences is relatively high: written exams, interaction with assistants and lecturers, and finding and choosing an internship and career counseling are examples of such assessments. Thus we try to address all learning goals but certainly these do have not all the same weight and Facing Complexity and Reaching Analytical Excellence are here the most important goals. In addition ESSEC seeks to facilitate professional integration by offering the option of apprenticeships in three Master’s programs. The feedback has been positive so probably this learning experience will be extended to other Master’s programs as well.

At executive level: Part-time Master’s programs 

In these programs, participants all have highly relevant business experience in their respective areas (in general over 10 years). Courses take place on a discontinuous basis (weekend or modular) and most of the time participants are still employees in their company As a result, ESSEC offers more team-based learning experiences to participants with a focus on the exchange of best practices. Common assessments here are group and individual presentations of company experiences. A very interactive teaching style facilitates participation and the sharing of experience. More innovative learning experiences such as coaching and blended learning (a mixture of e-learning and in class) are also used and help address several learning goals (for example Developing leadership through coaching and Reaching analytical excellence through e-learning). 

Doctoral Program

The ESSEC Ph.D. program only started in September 2006 for the two concentrations in Management and Decision and Management Sciences. The other two concentrations shall start in the fall of 2007. The presentation of Learning Goals and assessment tools for that program will hence be postponed to a later accreditation exercise. 
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